2016
RFABERR

SRR B
RRELEH

RMERKFRE

GRADUATE SCHOOL KYOTO SANGYO UNIVERSITY



H LEO0O1

#/ B 4 YEREHR BAHIEMS

B L HF KFn B

B OB OB OB 2

B O % 2

i 4 F X 14

B 2 OB R B

# % B & AEFR T, I F CHAKECRE - EER SN E71-2 STEEE MBI T2 L AR

2. TNDOBIRIED, AADIGEHEOHBIZLEO LI IS TE 20 e EX %,
DIEEE S LIZ LT, EENERZ R D ERIICIGETE T Mie X 5 2R EDFEEL
(A T, REORERL - 1REIE - B 2 UGET 512D O BRI iR 2 5454 %,

BENR-FE 0 L EREME - ChE THASETRE - BERSN T2 SHEIRIEOE R &2
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552108 EARIEORESR
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%Al ASKERIERE 2
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%511\ PR OBIZE LRl

%5128 EEREOBIE LA
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o5 14 ] LR ETLEL 2

B 15E F L
BUEAE-B%E . PHAGH, TSP T— 3y (0%, AL R— |k (40%)
B M & & : Approaches and Methods in Language Teaching. Richards & T. Rodgers, (2001), J.

Cambridge University Press.
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B B 4 JEEEAA 4 HReteEt ot
B % #H N I e
H O M O# 2
B % 2
B & 4§ Z 1 £
B B 1 R F-H
2 X B E At the end of this course, students should be able to select approaches to teaching
speaking and listening based on what we have studied in class, and to judge the
practical utility of new activities and approaches when they appear.
BERE-FE This course is designed as an introduction to teaching both speaking and listening,
with an emphasis on the teaching of active listening. The course will cover some
of the common myths regarding listening such as: listening is the same as reading,
listening is passive, L2 listening is effortlessly acquired, and listening can’ t
be taught. Students will be expected to complete weekly readings, participate in
class discussions, create two activities to be modeled for the class, and write
a final paper related to the material covered in class.
2 % H & % 18]  Listening and reading
% 2 Listening and reading
% 3@  Listening - active or passive?
% 48]  Listening - active or passive?
% 5[ The effort required to learn to listen
%6 The effort required to learn to listen
% 78 Kinds of listening
% 80  Kinds of listening
% 9[n  Listening and cognition
% 10\  Listening and cognition
¥ 110 Materials for listening practice
%120 Materials for listening practice
#5138 Activities for teaching listening
% 14A]  Activities blending listening and speaking
% 15\ Activities for advancing listening and speaking skills
Eodipapy - % Students will be graded on two class presentations (20%), two activity assignments
(40%), and the final paper (40%).
BZE M EE Brown, S. (2013). Listening Myths. University of Michigan Press
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B B 4 JEEHE IF w78
B oL =H 07 h—vA =—/L
H O M O# 2
B & % 2
B & 4§ ¢ 1 £
B B 1 R F-H
2 % B £ Az — A% CALL (Computer Assisted Language Learning) O FZE/ RS AHEE 5 =
LERHMICT2HDTHY | KT CALL O 5PGR, HEICRIT 2E7 WlE B L0
FAKRT DN ER SN DAY ) O ICE R AR DE D,
BEARAE-AE AR — A% CALL (Computer Assisted Language Learning) O FZE/RRHSAHEE 5 2
LERHMICT2HDTHY | KT CALL O 5 PGR . HEICBIT 27 WE B L0
FAIKRT DN ELR SN DAY ) O IR A G DE D,
B E B &E %1\ What are IT & CALL? The Language Lab tradition; Course Management
Systems; Setting up your course
% 2[A]  Advantages & disadvantages of using computers for language study;
Creating quizzes; Create a quiz for the other students to take.
% 38  CALL Literature; Internet search techniques; Take the other students’
quizzes, search for a CALL article to read and report on.
% 48]  Learner styles; Sound recording & editing; Record something and put it
into your Moodle course
% 5[E  Types of CALL activities; HTML-Basics, Links
% 68 Appropriateness of CALL activities; HTML-Tables; Create a table with
complex cell arrangements.
% 7 Media of CALL activities; Youtube, Flickr and other Web 2. 0 sites; Create
a page on your Moodle course with links to article
% 810 Graphics & screenshots; Make a screenshot of some web site, add labels
to it and put it up on your Moodle course
% 9[E  Learner training; Ms Word —Basic functions & good practice; Format an
MS word business letter following the video instructions
% 10[@]  Effective use of materials;; MS Word — Exploring the menus Discovering
new functions in MS Word by searching the menus
% 11[A]  Uploading files with FTP; Determine the topic for your final presentation
% 12[8]  Effective use of PowerPoint; Create a short PPT file illustrating some
aspect of CALL or IT use. ; Bring an outline of your presentation topic.
% 13[@]  Computer Literacy; Excel & VLookup for merging data; Using Vlookup to
copy data from File B to File A
% 14 @] Computer Literacy; Excel & VLookup for merging data; Using Vlookup to
copy data from File B to File A
% 15[0]  Presentation of reports (ppt)
STl - B REDBINE 0%, BHELR—FEF LB T — a0 30%6DEIS TR 5,
B M &L v = 7 CEE A BT
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B B 4 YEEHE 7 —H AT T — LR
B & #H HEn  Fnz
H OB M O# 2
B M % 2
B & F 7 14
R & B R
2 ¥ B E T —HAF T F—LENRERNATY) 7L — AU — 27 & LT, Task-based language
teaching OHGh & ka8 L, EEOHEOLHEIIIGHT 2 e HITo0 5,
BEAE-Fik PRECTEPNIZ TR EFA TE T, FAILLD T LB Y, ZIUTDWTOT 4 AT v
aVEITH LT, MEAED TN, T THEARHE R - HIEERWT, EBRICH X
% 5 248 F L7z teaching plan Z1E-> T <,
B X B E ¥ 108 Orientation
% 20 The basis of a task—based approach
% 30 Task-based sequences in the classroom
% 40 Tasks based on written texts
% 5[0 Tasks based on spoken texts
%6 From topic to tasks: listing, sorting, and classifying
% 7ME]  From Topic to tasks: matching and comparing
% 80 From topic to tasks: problem—solving, projects and storytelling
% 9[r  Language focus
% 10 [0  Focus on form
% 11\  The task-based classroom and the real world
% 120 Adapting and refining tasks
% 138l Designing a task-based syllabus
% 140 How to integrate TBT into coursebooks
% 150  Presentations by the students
Bl G - B W R 30%  NU—RA MR DHE (JEEE) 30% L AR— bk (JEEE) 40%
M T L FERZE : Willis, D. & Willis, J. (2007). Doing Task—based Teaching. Oxford: Oxford
University Press.
BREPITHD £,
& %
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#¥ H £ JEREE AT I

B oL =H EiE  EE

B B M OB 2

B & 2

Bt & F£ X 14F

B 2 # FRFH

# % B & %i@f/uan%L URAEIEFRE, BRI, 2 L CENG ZRET 2 ERICEET 5 A RCUE

i D FEARRMREL EWFFERRR 25 2 LT XD | SEahHah %’%Jﬁi{ﬁfi . E
:ﬂ%@ﬁﬁﬁﬁﬁ?%ﬁﬁﬁéf:w@%%& 2% Hik A H o %ﬁzéfa/\ E
SHEFHE B A DN ATT . FISLDZEOIFIZ TR - B&E&%ﬂﬂz bNORENERTS
CLEEARLET D,

BREAB-FHE

AERCUEBRR OGR & T O FE, AT 2 BEE/TERER O UER D 5, 55D
FEARW) THEST) OIS, IRAERRR, BEWMRICOWT, EZEB-> TR L, HRaIlzdb
TR P B T T D008 1T 9 0 PFRR0mE TR THZ DAL D EFHIZEA L T
O ORURIAFS, L0 LWEZ T _Ob\fu‘%aﬁ%ﬁoo

B X Bt & B al AR CSOERGR O AR 2GR, iR
Foml  ARRCUERGR O AN G, Fikim
B3 M AR AR O AR AL, TR
% 4 [a] ﬁun%ﬂmﬁ@ iﬁ jc{f?ﬁ‘ I?E
F5 5\ AERCERIEOT S, BRx e oRE 1
56 [E  AERCGEREEOFAT7, ARx IR OREE 2
57 E AERCGEREE OFH A7, ARx IR OMEE 3
558 ZEHE & A G 1
59 [E]  ZEHRE & AR 2
5510 1] 2 & A IS 3
F11 M FEERBE) 1
9512108 FEIBE) 2
95138 FEEEEE) 3
B 14E R O F LD ofRE
85 15[ ABEFEFR. RIS
BTl Ak - B S, B, DEAFEE  70%  term paper : 30%
B M gL HB#E : Radford, Andrew (2009) Analysing English Sentences: AMinimalist Approach,
Cambridge University Press.
i E R OREE TIT, FREOHEESN-HsZ G L, M MHEOME 2R TE 5

TERK L, é;§7~<7 (ZBEES HRmm. - BB A/ — MIEE FFB 452 L,
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B B 4 PFEEE T« B REambIT 7T
B L #HF JIEE vwWox
B OB M M 2
B % 2
B & 4§ ¢ 1 £
B B 1 R F-H
£ ¥ B B RO TRHIIL, FEER G B OB R RGEE 5 P H Hm O AR AR LT D 2
&L DR E B N E R RGEE A Y Rm O e BT o 28 VA= T L
TR 2 5 R P E R O H N DRRETT 5 2 Lk b b,
BEARAR-FiE AFF3E01T Celce-Murcia, Brinton and Goodwin (2010) Z##kt & L C, FIEDREFTHEIC
DNWTEZ D, BB ICBIT DREBE OMER, SFEEHBMEN O AT SFEREHE .
T AV AFFEOFE, BEIARR, EE A, R, U XA L CHEEEAGI N - Tk
K RE FRRDOFEP L JFEFEE DM D N E F PR OMME, 5550 ) ¥ 2T LITE
FAREHEOHY S, T ANEFHE, VA= 7HE LR FEE2H o, #¥IEH
AFETITV, HBRJER & agmIc X O WARBRZ 5,
B2 X i = %5 1\ Chapter 1 The History and Scope of Pronunciation Teaching
% 2[A]  Chapter 2 Research on the Teaching and Acquisition of Pronunciation Skills
%3\ Chapter 3 The consonant system
94 [A] Chapter 3 The consonant system
¥ 5[\ Chapter 4 The Vowel System
%5 6[A]  Chapter 4 The Vowel System
97 [\] Chapter 5 Connected Speech, Stress, and Rhythm
%5 8[A]  Chapter 6 Prominence and Intonation in Discourse
% 9[a  Chapter 7 Pronunciation in the Language Curriculum
% 10[®]  Chapter 8 Testing and Evaluation
% 11[A]  Chapter 9 Techniques, Tools, and Technology
%5 12[A]  Chapter 10 Pronunciation and Listening
%5 13[0]  Chapter 12 The Sound System and Spelling
% 14[7]  Report writing workshop
% 15[ Report writing workshop
BT 7 5 - B e RESOSNE (60%) IR LR — K (50%)
BZE M EE Celce-Murcia, Brinton and Goodwin(2010) Zeaching Pronunciation: A course book and
reference guide, Cambridge.
] % BRI 1 0O R—VLl hagite 2 ENERENE T,
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B O % 2

B & £ X 14

Bl 58 H M B

# % B & ZORETIE, BAREL WO HEBFEICEEN - SREL R - KRS A LI2 LY, HEE

DRk 7R, FROSUERN RS2SR0 12T 5. EBEOSET —4% (a—1XR) %
I 52 EIck Y, SEOEENRMEHIEEFITOT D, BEOEN, U
ENWREOERICED L D R BE2 AR L TWDHONLEES.

BRERNR-FE

H 3RO X RBFIE DO AR & BE AR E 7278 6, FERZH SN LTS &30, B3GR
Dk T — N2 RS T, SEONTOTILEEF5.

# X & & BlE AV T—ar

852108 R & AHO HBERHER (1)

%3 m W S AHO B AERHR (2)

Fal|ml a2 SAIERH OO O R

H5m PLH = — 2R

Heln  FREE HMREOHIOHR (1)

Wl EREE HEED B iR (2)

Helal a2 SAIEH OO ORFHILHE

Fom  a— SROHEE (1)

H10E SEFEORTE R

511 R HAGED ST

B12m 3 — XZNEH O 7D OFE BRI

B13m 3 — RRAHrEEE (2)

B4l HMEZD THOD RS

¥15mE SLPrr—iay
BTl Ak - B FEA~OFEMA /2B 30% FFK 30% LAR— bk 40%
S = N HEE  ZEENT [SULOBS» D A= EO BYSIR] (0> UEE, 2012), 0

fth 3 B ACAT
SEXE  JRE—RR « SIEJA « BB E SR [EABET O 72D D a2 — R AIER T A R (K
EREE)E, 2014) .
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B B 4 FEEBE BREE I —

B oL F O Kfn BERN

H O M OB o 2

B O #H o 2

BE 35 F£ &R : 14

Bl M A R : K

B X B & @ KEECE ZWMIFEENLSFEBEPLOFEEEL B L T, fx OREERIEICKT

% Bl & 2R OB & LB TE T 5, (T AHMIGEESE ER OO TR L LT
SREFEA LT T V—OREIZOW TR T 5,

BEAT-FE  FEEDPLOSHEEY  ala=r—va EHEAREE LA EEDLOFEIREOE
& T DORER ORI 2 fR 3L Oifwiz 8 L TT 9,

SHEEA T T VIR R RIS L LCEREE R b7 U
5B IR A TR, T OEBHEO iR BT 5,

B EHE : FHlH HTAHRA

% 28] Paradigm shift and the language teaching profession.

%3\ Implications of a lexical view of language.

% 48] Second language acquisition research and task-based instruction.

% 5[E  Accuracy, fluency and conformity.

F 6 A flexible framework for task—based learning.

% 78] Consciousness—raising activities in the language classroom.

# 8\ ARC: a descriptive model for classroom work on language.

HOR  SRFHLFHANTT U—

p={1

F1o|El FEANTTU—DN%E
1Rl A NI T O—ICRT BT

F12E A TOFER T T U—DfEE

F13m PR T T UO—REOLK

F14E RN T T O—REORIEE

F15lE FE®
AL - . EERAGW . LT — a2 (30%) . IR LAR— R (40%)
B, M & &£ :  Challenge and Change in Language Teaching. J.Willis &D.Willis, (1996), Macmillan.
[EEEEFREANTT V=] JACET FEX b7 7 V—bl%ix (2005) U —~Lifi
hix
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B % #H N I e
H O M O# 2
B % 2
B & 4§ ¢ 1 £
B B 1 R =
2 % B & By the end of the course students should have a reasonable grasp of the field of
individual differences, and by using this knowledge be able to make appropriate
choices and adjustments to methods and materials based on student differences.
BERE-FiE Language learning is different for everyone. Why do some people learn a new language
quickly, or more thoroughly, than others? What factors affect individual language
learning? How do individual differences affect language teaching? How should
teachers adapt their teaching methods to deal with these differences? In the area
of individual differences, we will be covering: the role of motivation in second
language learning; learner beliefs and language learning; learning styles and
learning strategies; and how culture and individual learning styles affect
classroom instruction. Students will be expected to complete weekly readings,
participate in class discussions, and complete a research assignment as well as
a final paper on one of the topics covered during the course.
B’ % B & % 18]  Learning style and language learners
% 2 Beliefs and good language learners
% 3E  Culture and good language learners
% 40 Strategies and good language learners
% 5[ Metacognition and language learners
% 68 Autonomy and the language learner
% 70 Vocabulary learning strategies
% 8[0  Listening and good language learners
% 9[n]  Speaking and good language learners
%5 100  Reading and good language learners
% 11A  Writing and good language learners
% 12[8]  Strategy instruction
95 13 [A]  Grammar instruction
9% 14 8]  Pronunciation instruction
% 15[0]  Teaching methods
S Ak - BL#E Students will be graded on two class presentations (20%), two fieldwork assignments
(40%), and a final paper connected to the material covered in class (40%).
BZE M E L Griffiths, J. (2008). Lessons from Good Language Learners. Cambridge: Cambridge

University Press.
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B B 4 EEHBEE R I —
8 & F g7 h—<A =—/L
B OB OB OB 2
B O % 2
B & £ X 14
B 2 OB R R
# % B & MBI ONT 7 7 v —0” Know How” Z#FEL, ITBEOEHE CkERIET 5 &
ZEHBET D,
BERE-Fi& BFESO IT 38 L OV CALL &7k « AR ADRIF -8y 2, BRI S HIcHFET 5,
WEREEZE L, VI —F 77 EEkT 5, T —F 2D, o EiTv, LAR—h
AR %,
B X it &= F 1A IT & CALL OFERZIIZONTaEgm L, L VESIE LW FE Y 7 2 RGE
T 5,
Fom  IT & CALL OFERGEIZOVTiEm L, LVIESHE LW NE 7 2 RE
T 5,
HE3E  BEORETIT A%/ - 1T OHEBEHR - LEICHOWTOT 4 A v g v
% 30 4y OREEIT O,
HAlR  HREOFETIT AXL - 1T OFEHER « LRICOWTDT 4 A g
% 30 ST ORREIT O,
Fo5E  MEOEETIT AXL - IT OFEHER « LRICOWTDT 4 A vra
% 30 T ORREIT O,
B6E  EORETIT A%/ - 1T OHEEHER « LEICOWTDOT 4 A v g
% 30 43I OREEIT O,
BTE BEORETIT A% - 1T OHEEHHR « LEICOWTDOT 4 A v g
% 30 43T OREEIT O,
w8l MR EERO T, V—F7 T a2 EKT 5,
ol RSB ERO T, VY —F7 T &K T 5,
510 | AFRSCIREED N G, FEREER, T2 2oL Thb, LAR— FEE
|Dag R
B E AFRSCIREED RN S, EEREER, T2 E oL Thb, LAR— FEE
BT 5,
B2 WFRSCIREED RN S, EBREER, T2 E oL Thb, LR— FEE
T 5,
513 E AFRSCIREED N G, FEREER, T2 2oL Th b, LAR— FEE
|Dag R
514\ AFRSCIREED N G, FEREER, T2 2oL Th b, LAR— FEE
|Dag R
515\ WFASCIREED N S, EEREER, T2 E oL Thb, LR— FEfE
BT 5,
BTl A i - BLAE BB DB (50%) & LAR— |k (50%) (2 &L 5,
BM LB L AL AR T,
SEEE . FERFEINT 5,
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B O % 2

B & £ X 14

B 2 OB R R

£ x B & TA—HAFT T F—LDY—)L b LT, fBEEIGE, BIESUE, ¥ A7 FLBIRIEIZS

WCFED, FEEEOBIRBE OBIGIIEH LT EHIZHOT 5,

BERE-FE . EmUk, BEResgk, X A7 PLEEREEZ D LIS ULEREEO T X A M &G, REETO
R —RA N LB T — g U EFADNEBRITV, TEETOiRLEEL,

® X

EI‘E
E

% 1M\ Introduction

% 2[A]  Grammar and lexis and learning

% 3[8]  Developing teaching strategy

% 4 The grammar of structure

% 5[A]  The grammar of orientation: the verb phrase

% 68 Orientation: organizing information

% 70 Lexical phrases and patterns

% 8[a]  Class: the interlevel

%9 The grammar of spoken English

% 100 Language learning and language development

% 11\ Language description and learning processes

% 12 ] Task-based Language teaching

% 130 Formulaic language: the definition

% 14 ]  Formulaic language: the functions

% 150  An integrated model

EME AL -EEE - PR 30% NU—RA v MK AFEFE (FEEE) 30%  LAR— b (FEEE) 40%

g M ABE . REPCELET,
] %
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FoeRERtmitse] TEHICOTTommAz MR L L, JGEO [THEMI OfEEHEE &
EWAPR 2 RE T DB DWW T OB 2RO, HeEE B DO/ THtrd 280 &
KV NRANTRFE A BR D T2 DI SUEFHEDIRRIAFOR S OB O & TR 56 %
BFTHIEZARET D,

BRERNR-FE

HEEO [ EEHEC) OFGE#EE, IREBRRE, BWMRICOWCGER EERETT O,
PREE DT DB CHID, FICEED/MEY | U & 2 OBEWIRIR A8 < 72071k
TT A ML, BIEERE2 AL T DB ICESEZEL, £/o. BZHEENBALE T —~
DOWFFEDHED T E PR ED £ & D IFITHONWTHREEIT I,

i
M
EiLI
E

% 1m0 whRBE) 1

Eoml wh5E) 2

%30 whE) 3

Al A-BE)1

Ho5El A-FBEh2

el A-BEh3

718 agreement &% 1

¥ 8[H]  agreement &K% 2

F9E] agreement &K 3

%101 split projections1

% 110 split projections 2

%12\ split projections 3

13 [E] WSSO F & O OFRE 1

14 E WFEEREOE O OFE 2

16 m]  OFEFEE. B

BOESN, WU, DPER 1 0% term paper : 30%

HB 2 : Radford, Andrew (2009) Analysing English Sentences: AMinimalist Approach,
Cambridge University Press.

FEIOFRFEE TS, BRFEOREShIZi 2Rt L, sEMEORE 2—RETE 2
TIER L, %7 —<ICPEd Hami - BEfll 2 ) — MCHE fi2 452 L,
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M H

£ FEEE Y BREmmE X ) —
B L #HF JIE oz
H O M O# 2
B % 2
B & 4§ Z 1 £
B B 1 R =
£ % BH & AIZFEDOR TRFZITHGFED Connected speech OEFHIFHE L EOHE LOEFHE % PhfiE
L. FHEHFIEIZOWTHEADORMGE S OZ L, EbIC, BOPELE L ORGEREHE
BAGR DT —< 2 OWTHAERERR A &> Z L3k LD,
BEAT-Fi& ARIZFETIX, F£7 Brown and Kondo—Brown (eds., 2006) (2 & 5 #iE Connected speech
2B W OMDiRC & Bt ., Connected speech IZDOWTEEEL . FOHE LOEF
EFREHEEEZ D, WIZ, FEDPELE b OIGEREHE RO A TEA, FhUl
DOWTCigamD b, LAR— FEAERT S,
2 X H = % 18] Introducing connected speech
% 28] Does connected speech instruction work?
% 3 [0 How should connected speech be taught in English?
% 48] The effectiveness of teaching reduced forms for listening comprehension
% 5[0 How should connected speech be tested?
%6 PEE connected speech [ZDOWTDOE &
BIA HEEREEE BMR O ST OV T O & i
H8nl  IEEREEE BMR OIS OV T O & i
B9 SRR EEEBR ORI OV T O & ikim
5510 [ REEFEHE PIROMI R ST OW T OWIE & iam
%511 [A REERE A PIROMIIER U OW T OWIE & am
5512\ SEEERE HE BIR O ST OW T O & iR
%513 A REEFE A PR O ST OW T OIS & am
% 14[8]  Report writing workshop
% 15[@]  Report writing workshop
BT i - B2 RE~OSMEE (50%) FHIR L AR— K (50%)
BZE M EE Brown and Kondo-Brown(eds., 2006) Perspectives on Teaching Connected Speech to
Second Language Speakers, NFLRC.
Nation, I.S.P. and Jonathan Newton (2009) Teaching ESL/EFL: Listening and Speaking,
Routledge.
i = HRINBEAHE L E T,
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B B 4 A i amt < —

B oL =H e F & A

B OB OB OB 2

B O % 2

B & £ X 14

B 2 OB R =

# % B & ZORETIE, TAX 77— (WWFEB) | IZEB L, HGEE BAGEZ R - xR 5.

FALDENRC, UM RN REDO I ED XK 9 72 B2 ALK L TnD 00t
W5, BEEOSHET—% (a—/3R) Z2oWT5Z L1k, STEOEENRMIE L
EEHIZOTA.

BRERNR-FE

HISRET DA X 7 7 iDL G RS 723D, ASGEEOMERZHA LM LT
&I, ARGEOMA a3 — A FEEfF ST, AF 77 =GO HEE 5.

# X & & BlE AV T—ar
FolRl MWEEAX T —Hinl SiE
Haml AXTr—DEFE
Habl AZTy—EAPF=I—
5 I —/NRFFEFEO AKX T 7 —h5E
Helml AZ T —HWIREORMEY, LEEIERHE
wWmE LB T—yar (1)
Helal AKX Ty —HFTE LT
ol AXT7—DLiE
5510 B ARJRARIR & H AR AR O E R B fR
Flllel A T7yp—tan— g
F12m  AXTr—rEE (1)
B 13al AKX T y—Hr3EE (2)
B lalnl AKX T y—H3EE (3)
F15mE TLVrIT—yar (2)
BTl Ak - B FEA~OEMI /2B 30% JE# 30% LAR— K 40%
S = N HRLE  PEOFM RSO - B E & A - INNERZE [a— 22 IEH LR S5EY]
(KRMEfEESE, 2010), % OfthiE ERAR.
SEXE CETER - WIFE - e REELV MY v ] (BFZEREHRR, 1997) .
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B & £ X 14
B 2 OB R =
# % B & PEREEERRATSE CRATE, SLICEONEEZRD WS, 3L LESERS
BOWMREZITWIZWIGE, EEERS, £ S5E810. SEEE, SELLSBH» DRE
DT —< &', ZOWEEED FE T,
BERE-Fi& HEDNYE LT EaBiie Z LM BIAD £, RETIE. ZHUICBE L TR
ATWETN, BEEDOEMCHERZTOE LTHALZIE L CWE 4, Hind e
SHBIET, WEGRLERD, TNDEaiAtED, RIS ITEEE I T EIER 72
U —F2i7H 2 L2 HIE LET,
B X it &= WIn SRR
#o0m RN SC
HF3E Fm 1
Fal|l FmsC1
o5l G2
A I
BTl FRX3
% 80m  FmIC3
Bom FEBRETE (BIZEEH)
5510 B SEEREEE (BlEEE)
5511 8] EEREEE (BlEEE)
B12m T —X5Hr
B3| T—H T
%14 T — 2T
wi5mE SLPrTF—iay
BTl A i - L HE THA LAk« FLEBUT—2 3 0 (60%) FHIHR L R— K (40%)
B MG L BENRET Dim
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Bl 8 £ FEEABE BRI —
B & & KBS
H O M O# 2
B & % 2
B & 4§ Z 2 £
B 2 # R
# % B & SHRAEICEAD L2 OMAIE, BEWRP.OLOIFEIO P TEIERRIC b LB R A Wk
S % Focus on Form (FonF) ZH 0 AN T-F55E7, 2HRMLEFEEBICOLRN L2 L%
IRLTWD, LLARNG, 2O FonF IZBWT, BAMICE D X 9 ik THEEEZEDOS
B AUCKT T AR Z X B DNTHOW TR, 72 AR R S T, RGESR
TiE. 2O &9 ZRIRPUTHE S, FonF OFAAOH T, BEEEHH IZRT 2 BLIFER DD
BRI RS TFIR - FiEE2BL2 LT 5,
BENR-FiE AGERIT, EISOEEEICET A HEERIIN A L, BN TR A S RT 5,
Zo T, EAmCTHEE L RS UEFHZIY &iF, 0B Mo fiikzr &% -
AATL, EOFEMAREMEZ T 5,
B2 X i = ¥ 1\ Guidance
% 20 The Place of Grammar Instruction in the Second/Foreign Language
Curriculum.
% 38 Accuracy and Fluency Revisited.
% 48] Structure-Based Interactive Tasks for the EFL Grammar Learner.
% 5[E  Methodological Options in Grammar Teaching Materials.
% 68 Challenging Conceptions of Grammar.
% 7E  The Dynamics of Language (Grammaring)
% 80  The Three Dimensions.
%9 Selection of Target Structure
% 10[8]  Model Teaching and Discussion
%5 11[F  Model Teaching and Discussion
%5 120 Model Teaching and Discussion
% 13[7]  Model Teaching and Discussion
%5 140 Model Teaching and Discussion
5 15[F  Summation
FHlS % - B Y (30%), LB T — g v (30%) . IR L AR— b (40%)
B M £ New Perspectives on Grammar Teaching in Second Language Classrooms. Hinkel , E.

and S. Fotos, (2002). Lawrence Erlbaum Associates.
Teaching Language: From Grammar to Grammaring. Larsen—Freeman, D. (2003). Thomson
and Heinle.
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By the end of the course students should have a reasonable grasp of present research
on teaching language skills, and be able to make appropriate choices and adjustments
to methods and materials they use in the class room.

REAB Tk

This course focuses on recent research in instructed second language learning and
the application of language learning theory to classroom instruction. Topics
covered in this seminar will include: recent advances in teaching and learning
vocabulary, with an emphasis on common misconceptions regarding learning
vocabulary; the role of pragmatics in instructed second language acquisition; the
role of listening and cognition in second language learning; recent advances in
teaching reading; the connection between speaking and writing; and popular
misconceptions regarding the assessment of language skills. Students will be
expected to complete weekly readings, participate in class discussions, and
complete two small research assignments as well as a final paper on one of the topics
covered during the course.

]
M
EE
|

% 1[0 Vocabulary and language learning

% 28] Vocabulary and language learning

% 3 The role of pragmatics in communication

% 4 The role of pragmatics in communication

% 5[H  Listening and listening strategies

% 60 Listening and listening strategies

¥ 7\ Presentations and discussion on modules 1-3

% 8 [0  Speaking and pronunciation

%9 [ Speaking and fluency

%5 10[0]  Reading and cognition

% 110 Reading comprehension and reading fluency

% 127 Teaching writing

% 137 Teaching writing

% 14[7]  The role of assessment in language learning

95 15[ Presentations and discussion on modules 4-7

sl - B

Students will be graded on participation and class discussions (20%), two hands—on
research assignments (40%), and a final paper (40%).

ZEHM B L

Relevant handouts from the teacher

f& el
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Bl % 0 M

# X HR

BB N O T 7 /v —D” Know How” #FEL., ITBEEOHF LHkaRETH 2 &
PEHWIET D,

BREAB Tk

BRSO IT B L O CALL 505 « A XL ORI TZEHy MV, BRI E HICRET S,
MIEREZZE L, VI —F T T 2Bk T 5, T—X&HED, D&t LER— |
ZVERT 5,

' =

p=11'[1
—+

B

#1m EEEE OB Y 7 b odEd, BB & OFHM 1

B2 BEMEONLY 7 FOME. KA L 2O 2

F3E  AE—F U VHEOMEY 7 O, BRI L 2 ORI 1

Al AU SHEONEY 7 N O, KRR &2 O 2

W5 SCEME OB Y 7 hOfiE. RBRIGFIR & 2O 1

H6ln  SOEMEONEY 7 RO, BRI & £ O 2

ETE U A= SEE O Y 7 OFE. ABRERIA & 2O 1

W8I U A= SHE O Y T - Odd. SEREEI & 2 0 RF 2

Bl TAT (o SHEOBEY 7 oM. KRR & = O 1

F10m  TA T 4 o THE OB Y 7 O, RBRAFIE & O 2

B 110 SNS S A Rt BRIFI & 2 ORFi 1

B 121 NS A A RO, ABRIORIT & 2 DRl 2

1300 BRI Y 7 L OB, ABRROFIR & 2O 1

914 A AERERBROMERH Y 7 S ORE., BRI & ORI 2

%5 150  Presentation of projects

Bl ik - B

REDOBINE 0%, FAEKLR— L ET LR T— 30 30%OEIG TRHMET 5,

TV RO =T EOEE

= &%

#® &
el
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OB AR R

B EB R : 74— NWAFUTH—LDY—/LLE LT, Systemic Functional Grammar GEHUARERE

S0 Z SRV EDY, RREBE IR AN D TEER D,

BERNB-AHE : Systemic Functional Grammar ([T DWW TCOIHER (JeiE) Ziik. FENBRART—KRA K
WL B EITVD, LAR— h (5E) 2EL LT, BRERED D,

B X F & % 1 Orientation

% 28] Introduction to functional grammatical analysis

% 318 The units of language analysis

% 4 The grammar of thing: the nominal group

% 5[A]  Representing experience (1): analyzing experiential meaning

% 68 Representing experience (2): processes, participants and
circumstances

% 78] Representing experience (3): functional, structural view of the
experiential meaning

% 80  Orienting language (1) : subject, finite, modality

% 9[E  Orienting language (2) : an interpersonal view of the clause

% 100 Organizing language(l) : a textual view of the clause

% 110 Organizing language(2) : thematic constructions

% 128 From text to clause

% 130 Guidelines for grammatical analysis

% 140 Interpreting the analysis

%5 151  The Genre— Grammar connection

BTk - B ¢ R 30% FER (EEE) 30%  LAN— bk (BEER) 40%

BHM LG E - BEPICRY ET,
] %
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# % B & [PaEcEmtoel & [GEsGGEmtE I —] THICOm#EE LR e L, 5E3XD

WS & BRI AT ET 2 FREICHOWTORRE & HITIED, SEREEH
i SEP R DM 78RR S HEHIRIC I RE ) & . SREEDOMGEHRRIC OV TR 4 72 FIET
T—HEEL, BLWOIMEEZRECEDRNZE LI L2 AL T,

BERE-AE : D) @) o [HEESE] & Aktionsart, 2) i 45 k) & B4 FE,
3) WEENGAMESC, 4) BIREN & A, 5) EME/ARHBGE, OFns, ZEEENHET D
T—<ERK 2O EIF, FNENOT —<IZOWTIREDEELRFR LA L.
PR SNTCEERIZOWTONTHRRR 21T 9. £7o. Bt DR ATEHIEOED )7 &
WFZERL R D E & DI OV THREEIT 9,

£ Xt E O FlEl HEEyIOEERET—~RE]

ol K MEy 7 OWELLRFET —<IRIE 2

F30E EEINLT <TG L M, am O 1

FAlE EEINLT —<ITBT DR OFEGE & ik, am O T 2

F5m EINTT —~ BT Dam L OREGE & i, L OFEEL 3

el BEEEONITET —~ DRV AR - B, 7 —F /A TTEORE 1

BT REEE OWIIET —~ O AR« BAKE, T — Z I /FIATTTEORIE 2

F 8l AEEOWITET —~ DIV AR - BAME, T — Z /AT IEOIRIE 3

Foll TR, IR ST — & /IRAERR O 1

F10m TR/ M, R ST — 2 /IR RO T 2

11 0a 2R /FE SN, RSN T — 2 /AR RO 94T 3

12 MFROE LT OEE 1

H13E WO E LT OFRE 2

B4 m WFITERE DR R

55 15 [8] G

EMEAE-BE . RS . HEEYEE 50%  term paper : 50%

H M G E : £¥EE:Radford, Andrew (2009) Analysing English Sentences: A Minimalist Approach,
Cambridge University Press.
i EZ . EROREETIC, BESNRLEEG L, YigT —~<IZBEE T 58 - 5efi%

J—bMCES, FBILH L,
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i 4 F X 2 4F

B 2 OB R B

# % B & AFzET 1 FRICTGEE Y - THEmIFERB L OUGESE =% - BiEmE I —2EEL
7o b, X BICE UERER 2k L TSR L. B 0O 52 LI-WIGAICEE T
HHDTHD, £ T, AREOBEIL, MEEREHE. HIGEREFY - HFHEmO
FOE B OWIIET —~ IO\ T, RS A LIS A, B Ot ER, HiEaik
EL, T—HWEEZ LT, #mcGdl L ThbD.

BERAT-Fi& REIIFERRE L EROERE LD, HFHOT—<IZOWVWTOHEDOHIED £ & D AT
WV, BEEHE LB DB RO R ET D kO oD, HOORET
B I RO HSONTOF —Z LT L VBN B,

B X Bt & FllE ARE~OEA

B2l HFEOT—<IIET DRSOV T OIS L iEEin

553 E  EEOT —<IZPI DRSSOV T ORI & iim

F AR BT —~ OWRGE LWFTETIEIC OV T D

BoE T —~ OWRE EMFEHIEIZ OV T O

el T LT — 25T

FTR T HUE L T — 25T

F8E  F—HWE LT — 2o

FHoml T L T — 25T

F10E BHOT—<IZOWNTOH R

E1lE K HOT—< 2O T O L

FH12\ BKHOT—<IZOWTOHHHRE

®14E K HOT—< 2OV T O

{
{
FH 13\ BHOT—<IZOWTO PR
Iz
{

F15E  KHOT—<IZOWVTORBHE

B3~ DBNNEE (100%)

EEMETS
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# % B & HEE IRARAIFSE, HISEEx R 2 - — CTHIT O 7= B RGE ORI O Mg, =
— RAGHTOFIEEER LT, X% S E M58 C a2 MRS, TF A M
XHEICRDH L EAELTD.
BERE-Fi& fEml, HYSEEICET AR SC a5, FOMOR YRR L, BES AR 5.
F77, EBICT —F B L THEEOSH 21T > T L O R A2 WGEET 5.
B X & = wiE AV TF—ar
F2m o s (1) NEPRE (Ko £B1)
3| s (1) FERMGE
FAll FwC (2) AR RHXR=Zar—2 3 ))
F5ME G (2) FERMRGE
Foem G (3) WA (RO THIKRS | OHIWTELUE)
FTIE S (3) FERMRGE
w8l LY rr—iav
Folal G (4) NREE GEEET — 2 O SEETEhOMEmIMEZ R D)
F10m Gl (4) AERRRGE
H11E G (5) WNEEMR (BHpta 3 4 k5.5
5120 FwsC (5) AESERGE
513 E FmsC (6) WNABRE (AARANFGETE#1C X 2 Bk oM A m)
B14E GRS (6) fEARARGEE
®wi5mE SLPrTF—iay
BTl A i - L AE BRE~OREWBI RN 30% FEE 30% LAR— K 40%
BqHM LB L HRVE FHEN - BB ERIT X A b~ A = 712k B E5EE] (0> UERE, 2014),

Z Ot B RCAR .
SEXE . AL MIE RS [R CTERSAARETFA b~ =7 (0> ULER,
2013)
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Bl B M R EEW

B X B 8 @ hECHEDTEXOHESEFOHONELIOICEDL Z L2 HE LET,

BERNE-AE : HEALOT A ADyarzZ@L T, V—F 7T 0 Z2EkLET, LU0,
TR F T TR ATV, REMIGR U E LD FE T,

B EHBE : FHiE BEERLEVI—FTITAHONTI

H2m  BHERSCE VY —F T T Ao NT 2

{
H3m BEERRCE VY —F T T o T 3
W4l BEGRCE VY —F T T O T 4

o5l U —FizonTI1

el VP —FIZonT2

BTlE TN onT 1

H8E T —HSHICoOWnWT 2

ol FRSCHEIZOWVWT

F10m  FRSCEEIZOWT 2

F1El FRSCHEEICOWT 3

12\l 7T AT MERE DEEREIZOWNTI

F13ml 7T AT MERE HEEREIZOWNT 2

1408l FRSCHEICHOWT 4

F 15 FRSCEEICOWTS

Tl AE-E  FESMETHA A2 b (50%) S (50%)
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#¥ H £ JEK ST

B oL =H oK HERR

H O M O# 2

B & % 2

Bt & F ¢ 14

B 2 # FRFH

£ % B & ZORETIE, FEETIERTMmA e Z LICX o T 2 TR L W D BRI HEssE - 5
K FEFSERIIOWVTHWRB LR G, BB O N Z2EmD, XFT 7 A B
RSUVHAGR E T D N HZ L BT 5,

BERE-Fi& AT IR D VS « DD I SCFORESR & BA~OBAE S EZ Y TS, BES
FFEEOE R A2 P52 Tlidle < FRRERF E LT D Z & ZaifRic, 1B %
FEZEBERINA, We will focus on the history of children’ s literature and
juvenile literature and learn how to make use of them in class.

2 X H = ¥ 18 Introduction

% 2[E]  Nursery Rhymes

% 3@ Mythology and Legends

% 40 Irish Fairy Tales

% 5[0 The Tales of Shakespeare (1)
%60 The Tales of Shakespeare (2)

% 70 The Tales of Shakespeare (3)

% 810  The Tales of Shakespeare (4)

% 9[a  Beatrice Potter and A.A. Milne
% 10[8]  Children’ s Literature and Drama
% 11\ The poetry and drama of W.B. Yeats
% 120 Juvenile Literature (1)

51318 Juvenile Literature (2)

%5 1418  Review

o515 7] Presentation

FRlS % - B SEH S (30%) . LAR— b (35%) R ONTF L T —3 3 2 (35%) 12 & VMY 5,

B MG L HARMNIEY R T 5, BERNIGEA TB L RE2E k) uma 73 [ 40
A HHRN XD R — I RGENEEE 2] (T P )

& =
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B & % 2
Bt & F ¢ 14
Bl 58 H M R
# % B & ZORETIE, AFTHRATEIEEE - FKUFOFGBABRME LN b, SEEm R L
BRI DN @, BIBLT XA RNE L TOIT L, BHBEICENT HEES Z L2 HW
LT5, £z, FREOBIBIFIZOWVWTH E U BT, HFETEm T 2 2 E 2 HIEL 5,
BERE-Fi& ZDY T ATIE, M LSz BIES, RGEESCY, WESCREZ D BT, BT X X
MEJFAET A M &G L7z EC BSGRXXOFIECoT 25 278 5, JEETOMmS.
LV AR— FOTRHNER IS,
# X & & % 18] Introduction
% 2 British Literature on stage and in films (1)
% 3@  British Literature on stage and in films (2)
% 40 British Literature on stage and in films (3)
% 5[a]  British Literature on stage and in films (4)
%6 Irish Culture and Literature on stage and in films (1)
% 78] Celtic Culture and Literature on stage and in films and in films (2)
% 8[a]  Celtic Culture and Literature on stage and in films (3)
%9 America Literature on stage and in films (1)
% 10[7]  America Literature on stage and in films (2)
% 117  America Literature on stage and in films (3)
#5128 Children’ s Literature in films (1)
#5138  Children’ s Literature in films (2)
% 14[7]  Discussion
%5 150  Review and Presentation
FHlS s - B SEH S (30%) . LAR— b (35%) R ONTF LB T — 3 2 (35%) 12 & VMY 5,
Mg &L Huang, Alexander and Ross, Charles (eds.) Shakespeare in Hollywood, Asian and

Cyberspace. Purdue University, 2009, etc.
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# % B & AGEEIX, SRR THEHZ H O D RHHE LW FRER Th 5 30k 3@y (Cultural
Landscape Studies) O¥gn & HiEmmaB g L, 7 A U I SUBWFZEOPSHHA TOE DD 5
B (2 RRAT—T) o EmARDL Z EEHET D,

BERE-Fi& O ETHIDIC, T O TEL R 2 ADFE W, G. Hoskins & J. B. Jackson
OT7Tua—FICER L TELOFEmESHT L, [S#lamity) Kifr&S, KRIZ, 7
AU BEREOGIEN 2T RAr—T % BRI E 0 BT, O L >ORBAIE S,
Fio, UL TWBENZ2 T v 2%, BURM), BFE, S EROSHTICZ L > T
AT %, FhE L bic, T RAF—FICRIET D BEEF ORI E OENB LA %
WEDT Y AT = A A=V L, baBloz O bM<, Zux, &
BOOFAID T A Y DAL DOFETH 5,

B X Bt & F1lE SHYEFEFEOB

&2 SRRSO kiR OB

%3\ W. G Hoskins OERZH)T 7' —F & J. B. Jackson @ — RO 255

% 48] The Interpretation of Ordinary Landscapes Z@ede (pp. 1-7)

¥ 5[E  The Interpretation of Ordinary Landscapes #&tze (pp. 11-15)

% 6\ The Interpretation of Ordinary Landscapes % #ide (pp. 15-20)

% 718]  The Interpretation of Ordinary Landscapes #@ede (pp. 22-25)

% 8 The Interpretation of Ordinary Landscapes % #ide (pp. 25-27)

wWoml LRI e S— 7 DOMEISHT

#10m By T - X—7 O A e

LA P F— « AKX TT AOBELSHT

F12E Prx— RAZTT A0S

F13E U—/L R FL— K« B Z—OBESHT

Fl4E T—)L R hL—F B ¥ —DHSHT

¥ 15m UL EBIFIEOERE B 2D

A OFERRAY 22 20 (30%) & WK LR — I (T0%) Z & TREBIZHHIET 2,

BHEZY M el L, ZBEEREHITT 5,

Reading Assignment D¥EfF A2 +3123 52 &,
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AGRIEIL, FOKSUEHITE CHRATSUE R B O IE 2 FRIIB T Z 2 AL T 5, K
(2, GEE DR Lo T, TAV DOFBODI B LOXOREMTDON D, =Bl
Prid, FEBRCHITERRE R DBBOT =V - U= 2T 52 LT, LVEHRROD
DEMD, LinL, ZITE, BBlomGg L0k (055h) 2mf< ZEnhheind,

BRERNR-FE

S, A ELTT A Y b E ST A FIRE 5, EMIE, e (AT
TN) THDH, ATV TMEL, HIHER EoHSRELZTEICE EO, #ittllcznEEL
Rx 5 B THEEIND, 22, AMoffEs, B8, F56, £, EEE bl
FIAFITUN D AFEHETIL, 2 D ORRGFEERR, RS 2 5087 2 Arizona Memorial
EX N LG AL ST D Vietnam Veteran® s Memorial, |[ZERZ &Y, £ EFh
DFLEMNFZ DD, T AV AYbDO—lliE %253 5, SEECEIILIZ S LY
TIERER 2RI LT 2 DOFB A RG22 & T, 7 A U I NORSBLZ g
Do WIT, ZENE LRALEFBZMEL CTHT L, BRET D,

i
M
EiLI
E

1A SRRl OEE

55200 RS & 3T

% 3 The Shadowed Ground Z&ide (pp. 1-7)

% 48] The Shadowed Ground ##ide (pp. 7-16)

% 58] The Shadowed Ground ##ide (pp. 16-22)

% 6 The Shadowed Ground Z&Fidie (pp. 23-28)

% 78]  The Shadowed Ground ##ide (pp. 28-35)

M T UYTF e AE U TILOSHT

HBomE T UYF e AEUTILOSH

F10[E ANRTL - RXTF X AE Y TILOGHT

FlLE ANEF L RXTFUX e AE Y TILOGHT

Fl12E  EAFEE

F13ml fEAFEE

14 0nl fEAGEE

H15E FLSMENLDOEREEZD

HEEIOTHRA) 22 200 (20%) . FEF (30%) & IR LA — b (50%) & & oW TG AVICEFE S
60

BEZY Ml L, BEEREHITT 5,

44372 Library Research [ZHEDW=REKE2THZ &,
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# % B & ZOVESNEEIL, Rk, REEA A AMEICH L Z L AEE L TWAREICH LT, K

FEEMREN 2@ 571200 T A a = — v a URLO S REH N M OZdRIE DR,
S BIZITIGEE T OEE R YLRR AR SR AER - 28 T DS 2R hrocRdt 4
2bOTYT, FROELZFFOFAEN, WYRHEHT - FRIFEZZ TN, Z0&)
IR BB A5 7 B, @ o B BRI T 7258 ) 2 e AR F AL, B Jnak -
BREDERF DR RWVIRES D LIPS ET,

BRERNR-F&E

ZOREOHFLNTE, 2 ARICA—A T U T ® Swinburne KT D 3 WEIOHEF
HIHE T, ZOWHMEIL, RO 5 DOIENLERK Y S>> TWET: 1) JEGRERREIZ D
Hhb—=27 2) SEEEEIEICET AR, 3) Biio ESLIZESEL. 1) T —
BT LT —#/ERIUE. 5) BR—AAT AR D EIYBIRER,
BARHY I T —~ L Fio THHEICER A+, BBRAZNEDHHLAR— R LTELEDLN
5L O, FEHEE L FREEAITVET,

£ X M E Fil  FEHRE-1 AV TV a /A E AR SBOTE, HE, DX
DT
ol BEMHRE-2  SFEAEICKLEREE c BRI OWVWTOMRET 4 AN v =
Vg
%53 FHAFEE-3  ET —~IRE, B E LT, B TOATED LR Z L 722
M5, team building (Z DV TS
%5 4[E]  Swinburne K% TOEPHHE : SFEBIZIEDOHA
% 5[ Swinburne K= CTOEHRWHE  SFEFFEDOFEME - Pilin
%5610 Swinburne K COEFWHE : FFEHSIIEDICH - FEiEE
55 71 Swinburne K5 COEPHHE : BiHho ESL £ ESE
% 8\l Swinburne KF COEFHHE : FGE) A= hakmbd h—=7
#5900 Swinburne KFCTOEFHHE : HFEA L —F TR Z@mDDLH ML—=7
%5 10 [B]  Swinburne K= COEHPIHE : SHFEiEE A mDO DL hL—=17
% 11[8  Swinburne K2 COMEFHHE : elearning ZFIH L7 B EMAEIO b L—
=7
%5 12[[]  Swinburne KF=COEFHHE : HFE) —FT 4 VRN ZmDDL hL—=7
%5 138 Swinburne KFTCOEPWHE « SFENENETAT 4 o T hE®mdDH hL—
=7
%1418 FREE-1 : Swinburne KEFETOAMEZIEV IRY | NE LT=T — X /&k % L
A—hZELd?
15 M FRARE-2  ITERURIE RS
STl - B JEAl - FHRFEE (20%) . Swinburne K% TR (50%) . HHMERR HEZE (30%)
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